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Instructor-Student Meetings
One Key Relationship:
Racially diverse, first-generation students 
gain more from one key relationship with an 
instructor or administrator than from money 
spent on typical support services (Bensimon, 
2007). Instructors can strive to build this 
relationship with their students by meeting 
one-on-one for 3-5 minutes outside of class. 
“Selling” the Meeting:
• Ask students to sign-up to meet in a 
common location (e.g., library coffee 
shop) at the end of the first class session. 
• Explain the purpose of the meeting is to 
get to know them and answer questions 
about the course.
• Meet with students the first two weeks of 
class.
Conducting the Meeting:
Structure the meeting around two 
questions: 
• (1) Please tell me a little about yourself, 
e.g., how would you describe yourself as a 
student?
• (2) Do you have any questions about our 
course, e.g., what is this course and why 
is it required?
Interpersonal Interactions are Key:
This meeting will help guide your future in-
class interactions. Your relationship can also 
influence their classroom and overall college 
experience.
Assessment Data and Growth
Assessment:
Assessment data for First and Second-Year 
Seminar courses (FYS/SYS) with these 
meetings indicate students were
• satisfied to very satisfied with faculty 
respect for students (M = 5.20 FYS, 5.07 
SYS), quality of instruction (M = 5.11 FYS, 
4.98 SYS), and availability of faculty for 
office appointments (M = 5.11 FYS, 5.07 
SYS)
• neutral to satisfied with faculty concern 
for each student as an individual (M = 
4.98 FYS, 4.89 SYS) and their informal 
contact with faculty in non-academic 
settings (M = 4.76 FYS, 4.72 SYS) on a 6-
point Likert scale. 
Program Growth:
The College of Education FYS/SYS program 
has also grown exponentially over the past 
few years with total enrollment increasing 
from 278 students in fall 2015, to 344 
students in spring 2016, to 450 students in 
fall 2016. Nearly all of the College of 
Education FYS/SYS instructors conduct this 
practice.
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Applicability & Potential Challenges
This practice is extremely translatable across 
academic disciplines because it is not discipline 
specific. 
• These meetings can occur in any discipline or 
field of study. 
• Students benefit just as much in a math or 
statistics course as they do in a first-year 
seminar or women’s studies course because 
they typically become more comfortable 
with the instructor and thus more likely to 
ask questions or seek help.
• Instructors benefit from better 
understanding the student’s history with the 
subject matter and interpersonal style.
• The location and timing of the meeting can 
change to fit instructor style. Instead of 
meeting during the first two weeks of class in 
a coffee shop, instructors can slowly meet 
with their students across the entire 
semester in their office, or around mid-terms 
or study week in another location.
Potential Challenges:
• Meeting with every student during the first 
two weeks can be very time consuming.
• Students can “no show” to the meeting, 
which involves more time to reschedule and 
meet again.
• Students not used to meeting one-on-one 
with faculty.
